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Say Goodbye to Yakudoku（訳読） in JTEs’ Kodoku （購読）Class

Koike et al (eds.): … these reading classes are mainly for English language translation. Over 40% of the students are dissatisfied with them. (1985.General Survey of English Language Teaching at Colleges and Universities in Japan, Research Group for College English Teaching in Japan. 159)

Nobuyuki Hino: In Japan, the learning of the yakudoku technique is often identified with the goal of studying English itself. In fact, yakudoku is a deeply rooted sociolinguistic tradition in Japan, which dates back over a thousand years to when the Japanese started to study Chinese. (1988. “Yakudoku: Japan’s Dominant Tradition in Foreign Language Learning.” JALT Journal, 10, 1&2, 45)

When I became an MA student at the School for International Training (SIT) after my son had left for college in early 90s, my supervisor Nelson asked why I used Japanese at this junior college and English at the Nagoya YWCA. It was due to the different methods adapted then and there. “. . . the method used by the majority of Japanese teachers of English from junior high to college level (Hino, 46)” is yakudoku; therefore, I was using Japanese to explain grammar and new words, and give instructions in the management of my kodoku classroom. 

The next year, I said goodbye to yakudoku, and started speaking English in my college kodoku class as well, changing the class reader from Made-in-Japan kodoku textbooks to imported cloze stories, stories to solve, collections of newspaper articles, and books about famous characters. However, in April 1999, I found my carefully chosen made-in-Switzerland class reader way too difficult for my students. I went to the English office to look for SRA sets, and I happened to come across cartons of graded readers piled up in a corner. Assistants said books had been left by native English teachers and assistants were willing to open the library again if I wanted to try the extensive reading approach, which I did right away in May. 

In the first semester, 2003, my first year students read 15 graded books in 15 weeks (see the attached book list).  They kept their records in reading notebooks. They also fill in Oxford’s free big reading record charts. They write one-page self-evaluation paper in English. So far I have tried activities such as: 

*One-minute reading at the first and last class

Self-correcting dictation 

Book sharing 

Expression sharing 

Book recommendation 

Making questions and answering them

Story telling

SSR (Silent Sustained Reading)

Presentations on reading skills 

Guided fantasy and relaxation exercises

TPR

Individual interviews with me  

And

ふりかえり（a reflective time in Japanese at the end of class）  

*The average number of word increase in one-minute reading was 69 words in fifteen weeks in the first semester 2003.  

All the students have come to love reading English books. 

 How I evaluated my students 


At the end of the first semester, I gave an A+ to 15 students out of 25, who read 15 books, handed their book reactions in regularly, one-page final self-evaluation paper with their reading lists together with their three best liking remarks (see the attached book list), and attended all 15 classes.  

