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Building a Reading Community
Introduction
Like any instructors who have learned about extensive reading, we can easily agree with the principle that reading courses involving graded English texts will benefit students most if the levels are appropriate to each individual student, allowing the students to understand what they are reading. We want to share with you, how we have moved the idea forward.  

We want to say at the outset that the faculty of Chukyo University proved to be very open and supportive to new ideas.  We are aware and understand that not all teachers have the good fortune to be working at such a supportive institution.  We are here to share our experiences in case you may be able to benefit from some of our successes.
Since we have a communicative approach towards language instruction at Chukyo, as with most of Japan's mostly monolingual society, there simply are not enough opportunities for English input.  Input received in classes is not enough, so we came to believe that reading extensively would significantly provide for much needed increases in overall input through out of class reading.  Extensive reading has become a major component in our English foundation classes.

Our Orientation to Extensive Reading
Identifying the need for an Extensive Reading Program became apparent in a few different ways at Chukyo University.  One year, there was a refusal of all Chukyo's part-time teachers to include the direct teaching of vocabulary into their classes without a reading program to support it, and no one was doing the reading sections in the four skills text in use at that time. 
While many Japanese university students want to do well on the TOEFL and/or the TOEIC, one of our full-time faculty involved in preparing students for those tests, and who also taught English literature used to talk about students and reading.  That professor, Fukuyoshi sensei had basically said that fluent reading is a necessary requirement for doing well on those tests.  
As a visiting lecturer with my contract stipulating a limit of three years, I was always a bit dismayed to be working hard to improve the program and finding students having so much free time and doing so little reading.  Then came my first exposure to graded readers when I taught a couple of classes outside my university.  Iwano sensei, who is here today, explained the process to me and showed me the worn books available to students.  Then, during two ETJ presentations held at Chukyo the next year, Rob Waring gave two presentations on extensive reading, graded readers, and vocabulary development.  At the second meeting, Rob met with myself and Fukuyoshi sensei, the most interested faculty member at Chukyo and who would most probably be willing and able to move the idea forward.  The meeting, of course, went very well.  Among the things we learned was that the best place for books is in the university library.

Our next steps were to begin the process of ordering graded readers and deciding where they would be kept.  Fukuyoshi sensei and a couple of us in the then English Language Studies Program met the head of one of our libraries, the one most conveniently located.  We brought copies of some graded readers and presented our idea to that library director.  He looked at the graded readers and listened to our idea of having the books placed in that library.  He agreed with the idea and then showed us the empty shelves where they could be placed.  It was a fantastic feeling.  
The books arrived to the Main Library where the staff there handled and processed all the books, including reinforcing the books with special bindings.  That process took quite a while (weeks).  We can also happily report that the library where the graded readers are shelved is also accessible to anyone in the community.  Borrowers can check out up to five books and keep them for two weeks.  While our books, multiple copies from Oxford, Cambridge, and Penguin have increased the workload of the library staff, even cutting into their lunchtime, a popular time for our students to check out books, the library staff has been enthusiastic about the increase in circulation!  Think “Job stability”.

Reading Classes
We have moved from having three reading classes for third year students to something much more substantial.  We now have six reading classes for our first year students and six reading classes for second year students, and that will be expanded to six for our third year students next year.  We have adopted the Extensive Reading model.  We also have our students and teachers working through a reading skills textbook (Reading Power/More Reading Power) and each reading teacher is required to have vocabulary card study in every class meeting.
The process of having students read extensively began with Oral Communication class teachers being responsible for ensuring that the students were reading a book every two weeks.  There was some resistance.  Not all the teachers have been in agreement with the idea of having students read graded readers.  Reasons for not being fully supportive included the idea that they are not authentic texts and that we should be having them read 'real' books.  Time spent talking with teachers has been important. It is an ongoing process, and I just learned last Friday that one of our reading teachers is not doing vocabulary cards in each class meeting.  That teacher will not be teaching a reading class next year.   But mostly, teachers are embracing the idea of having students read at least a book a week.  Teachers are now sharing ideas about teaching reading and vocabulary.  It is exciting.
There is of course a need to orient both teachers and students to the process of extensive reading as a component of our language learning curriculum, and that too is ongoing process. 

Where We Are Now
Books are now in circulation, and all first and second year students are required to read a book a week.  While requiring reading may not really fit with the idea of reading for enjoyment, because of the benefits we believe can be derived, we will continue to live with this contradiction.  But it is interesting to note that in April 2003, two classes of first year students and two classes of second year students were asked if they liked reading.  In each of those classes, fifteen out of sixteen responded that they did not like reading.  As the semester progressed and in semesters past, there is in class a keen interest in the books when students are given time to read the books they have chosen.  In July 2003, when asked the same question, the same students answers indicated a reversal of the earlier numbers.  An average 15 out of 16 students said they liked reading.  Learners' attitudes towards reading can and are being changed, to the positive.
In our common area, the Learning Support center, the selection of reading materials is in major need of improvement.  Material of interest to students is only being made available because of individual efforts by some of our teachers.  But students have begun to check out books now available there.  
Genre Match
Nicholas Tims (ntims@cambridge.org/uk), Cambridge University Press, was kind enough to send a poster with this type of activity on it. We’ve also taken the catalog he sent, which lists books by genre, and turned it into a worksheet by erasing the genres and having students fill them in after reading the blurbs. Sorry, but we’ve killed enough trees for the handouts as it is, so this is not in the toolbox kit at the back of this handout. If you’d like a copy, please contact us via e-mail.

Vocabulary

Part of the value we place on extensive reading is the reinforcement of vocabulary students study directly. Albert Dudley, who works part-time at Chukyo in addition to his full-time  position at Chukyo, created four vocabulary checklist based on West’s General Service List (1-500, 501-1000, 1001-1500, and 1501-2000 most frequent words). Students with higher vocabulary levels study vocabulary lists for TOEIC, TOEFL, and the Academic Word List. 

Students are accountable for knowing the words on the lists. Nation’s Vocabulary tests are accessible on-line for students to test themselves. We also give students weekly quizzes. 

Sharing of Quizzes
Jim D’Angelo, one of the full-time teachers at Chukyo began making quizzes using words from our lists of most frequent words (compiled from West’s list). Richard made sure these quizzes got out to other teachers, and this has become a weekly endeavor. The quizzes are short (10 or 11 items). Sentences are provided with a blank. Possible answers are provided at the bottom of the page. Mat White creates quizzes in which the students must change the forms of the words supplied. Students correct the quizzes themselves, and they are often take home quizzes, emphasizing the focus being more on learning than finding out what they don’t know. Many of the students have found these quizzes quite challenging, even having checked the words off on word lists as known. It’s become obvious that more work needs to be done in creating regular work with words beyond the matching of words with their Japanese equivalents on word cards. Sharing quizzes lessens the burden on teachers. We now keep various quizzes available to teachers in a section of our reading teachers’ toolbox. 

Oxford Bounty Word Search

Oxford was kind enough to create a word search contest using words included in their graded reader the Bounty. Each teacher who mailed in all of their students completed word search puzzles received 10 free graded readers. This was a great opportunity to increase the size of our graded reader library collection. As soon as the announcement for the contest arrived, we made copies of the word search sheets and contest entry forms and dropped them in the teachers’ mailboxes. We also sent them e-mails urging them to participate. Many students said that they enjoyed the puzzles, which also provided a little more sight recognition practice. We put the extra readers we received in our English Learning Support Wing. We want graded readers everywhere, so access to them is always easy.

Student Orientation Process 
We provided all teachers responsible for extensive reading with a Roberta Welch's (1997) My Share article in the Language Teacher. She provides the following chart and suggestions on what a teacher could say while creating the chart on the board in class, line by line:

	Extensive
	READING
	Intensive

	General understanding and

enjoyment
	PURPOSE
	Language study

	Easy (graded readers)
	LEVEL
	Often difficult

(material for native speakers)

	A lot
	Amount
	Not much

	Fast and fluently
	SPEED
	Slow


(from Welch, 1997)

Cambridge and Oxford Posters
Whenever, posters are provided by publishers, we make use of them. One of our biggest concerns is making the students aware of the books that are available. The more exposure to titles, the better. 

Graded readers in the English Learning Support Wing, the libraries, our desks, brought to class...
As Krashen often notes on the Yahoo Extensive Reading List, access is one of the main considerations in successful reading programs. We make graded readers and other types of texts available at several locations on campus. In addition to the library, we keep them in a learning support center with a self-checkout system (honor system). Teachers also can be seen carrying bags of books to class for any student who somehow manages to (gasp) forget to bring their books to their reading class. Students are asked to bring 2 graded readers to each class: the one they’ve just finished and the one they’re currently reading. Any free time in the class is expected to be time they put to use reading or studying vocabulary. 20-30 minutes or reading in each class is encouraged.

Testing
In the past, teachers all made their own exams, and tests for guiding students to the appropriate graded reader level were mainly copies from pages at different levels which students then identified those levels they felt comfortable with and did not contain more than 2 or 3 words on a page that they didn’t know. We’ve recently purchased EPER (Edinburgh Project on Extensive Reading) Tests and keep sets of copies of each version along with charts indicating the appropriate reader levels according to test results readily available to facilitate their use by teachers. 
SRA Boxes
We’ve purchased several sets of SRA boxes and they are available for use in classes. We also keep SRA boxes in a self-access center, so that once students are tested and know their reading level, they can continue using the boxes outside of class. 
Need for a Greater Variety

In order to satisfy the various reading appetites of our students, we need to continually increase the variety of our reading selection. One significant increase has been the purchase of more non-fiction books, and specifically the Jamestown series. We also keep various publications in the Wing. However, many of these, such as the Daily Yomiuri and Time magazine are intimidating for many of our students. We have begun to address this in several ways: First, we insert selected news articles from the Daily Yomiuri or other publications in plastic covers and leave them out on a community table. The individual articles are much less intimidating and almost always include eye-catching illustrations. We also subscribe to free English magazines, such as E.T. People, Japanzine, etc. and have 50 of each delivered to the English Learning Support Wing. Students can then select something to take home that they can read, even in the bath!
Conclusion
Through the process, the value of having administrators be open to the ideas of the classroom teachers who have no administrative power (part time teachers) has remained very clear.  It is teachers who make it all happen.  It is up to teacher-administrators to communicate often with other teachers to ensure that ideas are shared and implemented at a program level. When teacher-administrators and part-time teachers discuss various elements of a curriculum, ideas can then be implemented.  Those who do offer up ideas for improvement begin to realize that they do have the power to make creative and useful changes.  It is a dynamic and exciting process.
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The Reading Teacher Toolbox

One of the best ways to gain teacher support for implementing extensive reading at a program-wide level is to share useful documents and activities. The following items are the culmination of exchanges with other teachers at Chukyo University, members of the Yahoo Extensive Reading Group, and ideas presented through the Extensive Reading Pages http://www.extensivereading.net　run by Tom Robb as well as ideas in Reading Power (Mikulecky and Jeffries, 1998). We hope you’ll find them useful! Gambatte!
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Book Response Sheet

The book response sheet is a very brief book report. Teachers at Chukyo have shared their individual designs, and the response sheets have been modified many times (For example, including an illustration livens them up a little). Here we provide the most recent design. It is helpful to include the publisher and level so that the teacher knows exactly what each student is reading. It is also helpful to know how long students are spending on their books, so the amount of books/pages required each week might be adjusted. At the bottom, we’ve added a line for students to indicate the total amount of books they’ve read in the semester. This allows teachers to quickly identify those students in need of a conference as well as providing teachers the opportunity to verify their class records. We keep them small. Two can fit on an A4 size paper  to reduce copying. 

	Book Response Sheet
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Title of the book: _________________________________________________________________

Publisher: ___________________ Level:________ Time it took to read: ____________ 

How was level of this book for you? Very Easy   Easy   A Little Difficult  Very Hard

What is this book about (3 to 5 sentences)? 

_________________________________________________________________________________

_________________________________________________________________________________

_________________________________________________________________________________

_________________________________________________________________________________

_________________________________________________________________________________

What is the best part?

_________________________________________________________________________________

_________________________________________________________________________________

_________________________________________________________________________________

_________________________________________________________________________________

Would you recommend this book?  Yes/No  because_____________________________________

________________________________________________________________________________

_________________________________________________________________________________

This is the 1st 2nd 3rd 4th 5th 6th 7th 8th 9th 10th 11th 12th 13th 14th 15th 16th 17th 18th 19th 20th 

21st 22nd 23rd 24th 25th 26th 27th 28th 29th 30th 31st  _____ book I’ve read this semester!


Reading Record

If students are completing the book response sheets above, they can paste them in their reading notebooks to keep track of which books, and how many, they’ve read. The following record sheet can also be kept in a class folder for quick reference.
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Record of Books Read
Name:    

Student Number:    

My Goal: I plan to read ________ books in English this semester.

#1. Title ________________________________________________________________________

   Publisher ___________________________________ Level ___ Number of Pages _______

   Date begun ______ Date finished _______  Approximate time spent reading ________

#2 Title ________________________________________________________________________

   Publisher ___________________________________ Level ___ Number of Pages _______

   Date begun ______ Date finished _______  Approximate time spent reading ________

#3 Title ________________________________________________________________________

   Publisher ___________________________________ Level ___ Number of Pages _______

   Date begun ______ Date finished _______  Approximate time spent reading ________

#4 Title ________________________________________________________________________

   Publisher ___________________________________ Level ___ Number of Pages _______

   Date begun ______ Date finished _______  Approximate time spent reading ________

#4 Title ________________________________________________________________________

   Publisher ___________________________________ Level ___ Number of Pages _______

   Date begun ______ Date finished _______  Approximate time spent reading ________

#6 Title ________________________________________________________________________

   Publisher ___________________________________ Level ___ Number of Pages _______

   Date begun ______ Date finished _______  Approximate time spent reading ________

Instant Oral Book Reports

Discussions about the books can increase motivation, as people naturally tend to wish to share what they’ve read with others. Otherwise, students may not appreciate what the purpose of reading books is. Discussing the books also exposes students to other titles and genres they may want to try, as well as giving them opportunities to consolidate what they’ve read by explaining it to others. Students may use the Instant Oral Book Report form as a template, and discard it as they become more familiar with discussing books.  
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I read a book called _______________________________

I chose this book because:

· My friend recommended it to me.

· I liked the cover.

· The blurb on the back sounded interesting.

· _________________________ (some other reason)

It’s a(n) ______________________________ (adventure, mystery, science fiction, love story, detective story, comedy, collection of stories, etc.)

It’s about __________________________________________

The main character is/characters are __________________ (include names, jobs and personalities)

In this story there was a conflict/problem. ____________(Describe)

I would/wouldn’t recommend this book because ________.
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Your name: 

        Partner’s Name:                       Date:

My partner read a book called _______________________________

He/she chose this book because:

· His/her friend recommended it.

· He/she liked the cover.

· The blurb on the back sounded interesting.

· _______________________________________(some other reason)

It’s a(n) ______________________________ (adventure, mystery, science fiction, love story, detective story, comedy, collection of stories, etc.)

Was your partner able to describe the main character(s)? Yes / No

Did your partner describe the problem in this story? Yes /no 

Did your partner recommend this book? Yes / No

Rate your partner’s ability to explain the story: Good /So-so /Bad

Blurb Match

Thanks to Ken Schmidt for this idea. One of his blurb matches is available at the extensive reading website. My students type in the blurbs during typing practice in my writing classes. They are instructed to type the blurb repeatedly as a Microsoft Word document for ten minutes and save their documents to a network file I can cut and paste from later in creating a blurb match. Students may become interested in the books they type blurbs for. Let students complete the matching of the blurbs on their own sheets before reading them to their partners. This allows for more fluent reading of the blurbs. 

Blurb Match Sheet A

	1. What’s in a name? Dose it really matter if you are called Montague or Capulet? When Romeo, son of lord and lady Montague, falls in love with the most beautiful girl he’s ever seen, he finds out that it does matter. It makes all the difference in the world, because both families hate each other bitterly. For a time, Romeo and Juliet manage to keep their love secret. But when Romeo is sent away from Verona, and arrangements are made for Juliet to marry Paris, a friend of her father’s, hope begins to die. Can any of their friends help the young lovers to be together forever?

3. The murder plan seems so neat, so clever. How can it possibly fail? And when Sonia’s stupid, boring little husband is dead, she will be free to marry her handsome lover. But perhaps the boring little husband is not so stupid after all…Murder plans that go wrong, a burglar who makes a bad mistake, a famous jewel thief who meets a very unusual detective … These five short stories from the golden age of crime writing are full of mystery and surprises.  

5. A man is walking slowly in the desert. He is not wearing a shirt. The sun is on his back, which is burnt red. He cannot see, he cannot think. He does not know where he is or who he is. He only knows that he must keep moving, keep putting one foot in front of the other. Keep moving, or die. 

7. On a stormy winter night, a stranger knocks at the door of a shepherd’s cottage. He is cold and hungry, and wants to get out of the rain, He is welcomed inside, but he does not give his name or his business. Who is he, and where has he come from? And he is only the first visitor to call at the cottage that night… In these three short stories, Thomas Hardy gives us pictures of the lives of shepherds and hangmen, dukes and teachers. But rich or poor, young or old, they all have the same feelings of fear, hope love, jealousy… 

9. This is a love story you won’t forget. Oliver Barret meets Jenny Cavilleri. He plays sports, she plays music. He’s rich, and she’s poor. They argue, and they fight, and they fall in love. So they get married, and make a home together. They work hard, they enjoy life, they make plans for the future. Then they learn that they don’t have much time left.  

11. Dr Huxtable has a school for boys in the north of England. When the Duke of Holdernesse decides to send his young son there, that is good news for the school. The Duke is a very important person, and Dr Huxtable is happy to have his son in the school. But two weeks later Dr Huxtable is the unhappiest man in England. Why? And why does he take the train down to London and go to Baker Street? Why does he need the help of the famous detective Sherlock Homes? Because someone has kidnapped the Duke’s son. 
	___ Henry VIII and his Six Wives (Oxford Level 2)

___ Love Story　(Oxford　Level 3)

___ The Picture of Dorian Gray (Oxford Level 3)

___ As the Inspector Said　 and Other Stories  (Oxford Level 3)

___ Tales from Longpuddle (Oxford　Level 2)

___ The Year of Sharing (Oxford Level 2)

___ The Man from Nowhere (Cambridge Level 2)

___ Sherlock Holmes and the Duke’s Son (Oxford Level 1)

___ The Railway Children (Oxford Level 3)

___ The Three Strangers and Other Stories (Oxford Level 3)

_1_ Romeo & Juliet 
(Oxford Level 2)

___ The Piano (Oxford Level 2)


Blurb Match Sheet B

	2. “When we are happy, we are always good,” says Lord Henry, “but when we are good, we are not always happy.” Lord Henry’s lazy, clever words lead the young Dorian Gray into a world where it is better to be beautiful than to be good; a world where anything can be forgiven –even murder if it can make people laugh at a dinner party. 

4. One day, a farmer tells a farm boy to take everything out of an old building and throw it away. ‘It’s all rubbish,’ he says. In the middle of all the rubbish, the boy finds a beautiful old piano. He has never played before, but now, when his fingers touch the piano, he begins to play. He closes his eyes and the music comes to him – and the music moves his fingers. When he opens his eyes again, he knows that his life is changed forever… 

6. There were six of them—three Kathrines, two Annes, and a Jane. One of them was the King’s wife for twenty-four years, another for only a year and a half. One died, two were divorced, and two were beheaded. It was a dangerous, uncertain life. After the King’s death in 1547, his sixth wife finds a box of old letters—one from each of the first five wives. They are sad, angry, frightened letters. They tell the story of what it was like to be the wife of Henry VIII of England. 

8. ‘We have to leave our house in London,’ Mother said to the children. ‘We’re going to live in the country, in a little house near a railway line.’ And so begins a new life for Roberta, Peter, and Phyllis. They become the railway children – they know all the trains, Peaks the station porter is their best friend, and they have many adventures on the railway line. But why has their father had to go away? Where is he, and will he ever come back?

10. Tony Kytes is a favorite with the girls but he’s not terribly clever. If you meet an old girlfriend and she asks for a ride home in your wagon, do you say yes? And then if you meet the girl you are planning to marry, what do you do? Very soon, Tony is in a great muddle, and does not know how to escape from it. These stories are set in an English country village of the nineteenth century, but Hardy’s tales of mistakes and muddles and marriages belong in any place, at any time.

12. Richard is bored with the quiet life of his village. He would like to have a motor-car and drive it. . . very fast. But Richard lives in a future world where there are no cars, only bicycles and small villages and green forests. And now he is twelve years old, and like the other children, he must do his Year of Sharing. He must live alone in the forest with the wild animals. He must learn to share his world; he must learn how animals live and eat and fight. . . and die. 
	___ Henry VIII and his Six Wives (Oxford Level 2)

___ Love Story　(Oxford　Level 3)

___ The Picture of Dorian Gray (Oxford Level 3)

___ As the Inspector Said and Other Stories (Oxford Level 3)

___ Tales from Longpuddle (Oxford　Level 2)

___ The Year of Sharing (Oxford Level 2)

___ The Man from Nowhere (Cambridge Level 2)

___ Sherlock Holmes and the Duke’s Son (Oxford Level 1)

___ The Railway Children (Oxford Level 3)

___ The Three Strangers and Other Stories (Oxford Level 3)

_1_ Romeo & Juliet
(Oxford Level 2)

___ The Piano (Oxford Level 2)


It would be even better to use summaries of books written by students on their book response sheets. It’s actually very practical. Just the other day a student forgot to write the title on her response sheet. After class, I showed her summary of the book to some students, and they were able to tell me what book it was!

Scanning Practice with Publishers’ Catalogs
Students scan graded reader pages from publishers’ catalogs. This increases students’ familiarity with titles. Make copies from a catalog and a list of questions for a scanning exercise. As the catalog made use of color in categorizing, we kept color copies in plastic envelopes so that they could be reused. Teachers can share questions or have students make their own. The example here was taken from a catalog for Oxford University Press. 
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1. How many stages are there to the Oxford Bookworms? 

2. How many new titles are there in Stage 2? 

3. How much would it cost to buy Henry VIII and His Six Wives?

4. Who are two people you can read about in the Booksworms Factfiles? 

Thanks to Marc Helgesen for the following! Mat White took the handout almost verbatim from an article he wrote in an on-line newsletter for teachers! Mat did not get flooded with E-mails and post cards over the summer, but for a few students communication with him was the only reading or writing in English they did other than graded readers over the summer.

Suggestions for Improving your English over the Summer! [image: image10.wmf]
1. Read easy English books (ones you can read without a dictionary). Take some with you to read on the train or plane or wherever you go. If you’re not traveling, you can visit different places, people, cultures, and even times through books! You can even take a trip to Hogwarts with Harry Potter! Why not take the trip in English? You can even find some readers on the Internet. There are also lots of interesting articles at <www.penguindossiers.com>. 

2. When you sing karaoke, sing some songs in English. Be sure to think about the meaning. 

3. Choose an English song you like. Find out what it means. If you don't have the lyrics (words), find them on the Internet. Go to a search engine like www.ask.com or www.google.com and type the musician's name and "lyrics". Read through the words as you listen to the song 
4. Have phone conversations or exchange messages in English. Talk about what you are doing over the summer. You could even talk to each other on the phone or face to face in English! Maybe go to a restaurant with a friend and speak English the whole time!

5. Write to Key Pals (e-mail pen pals) and get free key pals at www.efcafe.com & www.eslcafe.com. Hint: If you just say, "Send me email" it isn't very interesting. Post a message that tells a little about who you are. Also, send emails to 4-5 other people. It's a good way to get the conversation started. 
6. Go to student sites on the Internet. One place with lots of good stuff (quizzes, jokes, etc.) is Activities for ESL students at http://a4esl.org There's a lot to do at www.eigotown.com, too.
7. Find "Easy to understand" sites on the Internet. To find things you can read easily, try using search engines designed for younger learners. Here are a few of Mr. Helgesen’s favorites: www.yahooligans.com, KidsClick!, www.ajkids.com, www.4kids.org
8. Listen! If you have the tape or CD for your textbook, listen to it. Sometimes listen while looking at the page. Other times, close your eyes and try to imagine the conversations.
9. TV in English. If your TV is stereo, try watching TV in English. Watch the 6:00 news in Japanese. At 7:00, watch NHK's News in English. Since you already know the main news stories, they'll be easier to understand.
10. Send me a postcard/E-mail. My E-mail address is matspaldingwhite@hotmail.com and my home address is: 303, 60-2 Tanada, Wakabayashi Higashimachi, Toyota 473-0914 Japan

Discussing language activity helps build a reading community and instills accountability.

Summer English Activity Report  [image: image11.wmf]
Name:
               


Partner’s Name:
Interview your partner and write down her/his answers to these questions.

1. How many times did you watch a movie in English this summer? _______ Which movies? _____________________________________

________________________________________________________________________________________________________________________

2. How many books did you read in English this summer? ______ Which Books? ___________________________________________________

________________________________________________________________________________________________________________________

Where did you get these books (e.g., library, bookstore, a friend, etc.)? ___

____________________________________________________________

____________________________________________________________

3. How much time did you spend studying English this summer? ______________________ How did you study? _____________________

____________________________________________________________

____________________________________________________________

4. How many times did you talk in English this summer? ______________

Who did you talk to? ___________________________________________

____________________________________________________________

5. How many times did you write a letter/e-mail/post card to someone in English this summer? _______________ Who did you write to?  ____________________________________________________________

____________________________________________________________

Gathering feedback from the students and redirecting that feedback to the class is helpful in creating a successful reading community. I collect student comments at the end of the first semester and pass them back in the form of a newsletter (see Kindt and Murphey, 2000).
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Positive

This class helps my imagination to guess words.

I can learn words and their arrangement in sentences.

I like reading a book every week because it’s good for improving reading skills.

There are many books in the library, and their contents are interesting.

I can read faster than I could before starting this class. 

Reading books regularly helped me read books faster.

It’s good to read books because my reading score on TOEFL is up!

I liked your son’s picture books. I want to read them again. 

I improved my English skill by reading an English book a week.

I like reading books. I learn many English phrases through books.

I will use the guess the word technique to understand words I don’t know.

I could learn to skip words I didn’t know. 

I think personal interview is good because I understand my level not only in test, but also interview.

Negative

There aren’t the books that I want to read.
I don’t have time to read.

I want to use materials other than the textbook.
I didn’t learn many words.

The textbook is too heavy and too expensive

I would like to read stories that aren’t graded readers. 
I could get the job done if I only had the right tools!








Morrison and White, JALT 2003
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