EXTENSIVE READING IN PRACTICE

JALT 2003 Conference 

Presentation No. 271 

Nov. 22, 2003

Atsuko Takase

Baika H.S./Kansai Univ.

atsukot@jttk.zaq.ne.jp
 Motivating and Demotivating Factors in Reading English Extensively

According to Day and Bamford’s expectancy and value model (1998), four major variables play a crucial role in motivating L2 learners to read extensively: materials, reading ability, attitude, and sociocultural environment. This study investigated Japanese high school students’ motivation and demotivation to read English extensively by using questionnaires and interviews. 

Participants

A total of 325 second-year students aged 16 to 17 at a private girls’ high school participated in extensive reading for an academic year. They were from eleven intact classes from five consecutive years. Among them, ninety participants were interviewed.

Students’ English levels were from high beginner to low intermediate based on the SLEP test.

Materials 

Reading materials used for the program were mainly graded readers from 
Cambridge, Heinemann, Longman, Oxford, and Penguin (200-1,800 word levels), and easy reading books from several Japanese publishers. Approximately 100-150 books were purchased every year including children’s picture books (e.g., Oxford Reading Tree, Curious George Series, & I Can Read Books).

Procedure

Extensive Reading was carried out in the English II (English Reading) class for approximately eleven months, including summer and winter vacations. The class met twice a week, and participants mainly read books outside of the class. Questionnaires were conducted before and after each treatment to investigate participants’ motivation to read in L2. During and after the treatment, interviews were carried out with 90 out of 325 participants. According to participants’ comments and requests about the extensive reading program elicited from questionnaires and interviews, some changes were made each year. 

Results

The discrepancy between participants who read a great amount of English and those who were not actively involved in reading became apparent. The interview results indicated that the motivation to read or not to read (demotivation) was multi-dimensional and varied among each participants. Eliminating some of these demotivating factors resulted in a tremendous increase in the amount of reading. 

Table 1. Motivating & Demotivating Factors for Reading English Books

	Factors
	Motivating Factors
	Demotivating Factors

	Materials


	Easy to read

Good length

Different from textbooks

Interesting Stories


	Difficult to read

Too long

Too easy English

Shallow content

No interesting genre



	Attitudes toward extensive reading


	Free choice of materials

Free choice of time

No translation

No dictionary

Sense of accomplishment

Self-confidence
	Uncomfortable reading speed

Uneasy feeling because of no translation

Guilty feeling for not using a dictionary



	Summary writing 


	Good way to review

Practice of writing English


	Annoying

Time consuming



	L1 reading influence


	None

Fond of reading


	L1 bookworms’ devotion to L1 reading



	Sociocultural 

environment


	Parents’ positive 

involvement or encouragement
	Busy school life (Tests, 

Clubs, After school classes)

Busy with other subjects


Changes in Extensive Reading Program

According to participants’ comments and requests about the program elicited from interviews, some changes were made each year.

	Table 2.  Differences in Reading Practice Each Year
	
	

	　
	1998
	1999
	2000
	2001
	2002

	Materials (Level)
	400-1800
	300-1800
	300-1800
	200-1800
	200-1800  Picture Books

	Available Books
	300
	300 - 500
	500 - 600
	600 - 700
	700 – 900

	Summary Writing
	English
	English
	Jap -> Eng.
	Jap -> Eng
	Short comments

	Place Books Kept
	Teacher’s Room
	Classroom & Library
	Classroom & Library
	Library
	Library

	In-class Reading
	None
	Rarely
	Sometimes
	Sometimes
	Sometimes     Summer Session*


*Approximately one-third of the participants attended the summer reading session for ten days.
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Figure1. The Relationship between the Amount of Reading and the Gains in Reading Proficiency
Table 3. Reading Amount and Reading Proficiency 

	Year
	1998 
	1999 
	2000 
	2001 
	2002 

	N
	64 
	107 
	68 
	44 
	42 

	Words M
	108789 
	70123 
	68373 
	56492 
	142584 

	SD
	50776 
	27428 
	33150 
	40234 
	105684 

	Min
	4140 
	6119 
	3660 
	0 
	29836 

	Max
	296716 
	152145 
	112632 
	240847 
	491261 

	Pre-SLEP
	42.4 
	36.2 
	      34.5 
	33.6 
	32.4 

	Post-SLEP
	 
	43.1 
	39.4
	      40.6 
	39.1 


Graded readers that participants read during the past five years

Table 4. Graded Readers Read by Participants Each Year

	Year         1998 (N=64)   1999 (N=107)   2000 (N=68)   2001 (N=44)    2002 (N=42)

	GR  H words ∑Books N    ∑Books  N   ∑Books  N   ∑Books  N    ∑Books   N


PB*

-
-
-
-
-
-
-
-
113
496
PGR0
200
-
-
-
-
-
-
19
41
27
517 

OBW0
250
-
-
-
-
-
-
-
-
16
232  

HGR1
300
-
-
13
136
13
281
12
148
13
184 

PGR1
300
12
81
23
201
18
   216
41 
281 
51
577
OBW1
400
15
149
14
35
2
14
7
17
20
65
OFF1
400
-
-
-
-
-
-
3
5
10
51
CER1
400
-
-
-
-
-
-
1
1
4
17
HGR2
600
-
-
18
    67 
 16
142
20
109
28
221
PGR2  
600
21
110
45
121
5
29
56
136
82
225
OBW2
700
17
150
14
22
1
8
3
8
18
42
OFF2
700
-
-
-
-
-
-
3
8
7
10

CER2
800
-
-
-
-
-
-
3
3
5
8

HGR3
1100
-
-
1
1
0
0
5
5
5
6

OBW3
1000
13
54
5
7
0
0
4
4
6
14
OFF3
1000
-
-
-
-
-
-
1
3
2
2

PGR3 
1200
22
57
29
68
3
16
13
20
24
32

OBW4
1400
-
-
0
0
0
0
1
1
0
0

PGR4
1700
5
10
10
15
0
0
6
9
1
1  
GR Tot

105
611
172
673
58
706
198
799
432
2700
J Pub**

90
638
103
1083
49
179
26
56
10
39

TOT  

195
1249
275
1756
197
885
224
855
442
2739

	M


19.5

16.4

13.0

19.4

65.2


Avail. Books***

300

300-500

500-600

600-700

700-900

	*PB = Picture Books (E.G., Oxford Reading Tree, Curious George, I Can Read Books)

**J Pub = Books by Japanese publishers

***Avail Books = Approximate number of books available each year


Conclusion

    This study concludes that materials and attitudes toward extensive reading in L2 are likely to play the most important roles in motivating L2 learners to read. In particular, providing an abundance of extremely easy reading materials of interest are needed for the less motivated students. These results are partially in accordance with Day and Bamford’s model.
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